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Abstract

Aspecificsetofmethodswasemployedtopromotestudent-student

communicationandstudent-initiatedresponsesamongstengineer-
ingstudentsatSaitamalnstituteofTechnology,duringthe l994
andl995academicyears.Thispaperpresents themethods， the
rationalebehindthemanddiscusses thedegree towhichthey

●､

succeeded．

1ntrOduCtion

The fbur techniquespresentedbelowweredevelopedas a
consequenceoftheauthor'sexperienceofteachingfburgeneral
EnglishclassesatOhuoUniversityinl993. Themethodswere
appliedduringthe fbllowingtwoyears, tostudents atSIT.
Duringthis time, nine technical andthreegeneralEnglish
classesweretaught. ThemethodsareasibUows:
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Strategies2and3weredesignedtostimulatestudent-student
communication,andpertainexclusivelytothegeneralEnglish
classes.Strategiesland4ontheotherhand､weredesignedto
promotebothstudent-student communicationandstudent-
initiatedresponses， andeachpertains tobothtechnicaland
generalEnglish.

Checkinganddeliveringanswers

AtChuotheauthorobservedthatwhenstudentswereaskedto

checktheiranswerstoanexercisewithapartner,theywould(a)
lookdirectlyattheirparmer'ssheetorexercisebookand(b)use
Japanese. Thisoccurredevenwhentheteacheraskedthemto
useEnglishandonlyEnglish. ThesOlutionwastofUrnishthe
studentswithasmallnumberofbasicphrasestheycoulduse.
Thiswastaughtrightat thebeginningoftheacademicyear.
Foursimplephraseswereelicitedaccordingtohowsurethe
speakerwasabouttheiranswer,andwereplacedinthecontext
ofasampledialogue,asbelow:

""ch"Twomoreminutes. Pleasecheckyouranswerswith
yourpartner.

碗”ん0：WhataboutQUestiontwo？
砥γoW: 1t's (WhereareyouComefrOm?' (Phrasel)

Doyouagree？
Ithinkit's….…………………………….. (Phrase2)

OK？

I'mnotsurebutlthinkit's.…….． (Phrase3)
I'msorrybutlreallydon'tknow! (Phrase4)

”77zikO.･ Yes, IdO.
No, Idon't. Ithinkit's <Wheredbyoucomefifom?'
OK. Sure.
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That'sright.

厩γ0”：WhataboutQUestionthree？

Thestudentswerethenencouragedtokeepthesampledialogue
inviewatalltimesfbrthefirstfbwclasses,untilcheckingtheir
answers inEnglishbeCamesecondnature. Another, related,
problemwasthatfiFequentlywhentheteacheraskedanindivid-
ualChuostudentaquestiontowhiChhedidn'tknowthe
answer, hewouldstandupandremaincompletelysilent fbr
periodsofuptothirtyseconds. ToavoidthisproHigateuseof
classroomtime, thestudentswere instructedtousethefbur
phrasesabovetohelpdeliver theiranswer, anditwas em-
phasisedthatitwasperfectlyacceptabletousePhrase4, <<I'm
sorrybutlrealydon'tknow!,’

ExtendingaConversation

Theibllowingexercise' isatypical fireepracticeexercisethat
wasusedatChuoUniversity:

PRACTICE

1 ･Grammar

Noticethathaveandhavegotareusedindifferentways~ダ~
inthequestion， shortanswer，andnegativefbrms{~坐

Workinpairs.
Askandanswerquestionsaboutthefbllowing:
-acamera -brothersandsisters

-astereo -acomputer
-acar -apart-timejob
-abicycle -acreditcard
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Thestudentswereinstructedtousethepromptsasameansof
practisingthetargetlanguageandasaspringboardfbrfi'rther
conversation・ However, theexercisewouldterminatewithina
meretwoorthreeminutesbecausethemaiorityof"conver-
sation3' fbllowedeitherofthesubsequent fbrmats:
A: DO"0〃ル“βα“γ？ A： DO_〕ﾉ0凹加zﾉga“γ？
B: 1'@s. or B: Z'@sI".

A: Dojﾉ0〃雌2J“ん"〃 A: Do"0〃脈eJ､“力加〃
B:M． B了恥I伽"，＃．

TheauthOr introduCedthe fbllowingyearatSITthe (GA+
Strategy''2bypresentingsevensimilardialoguesandaskingthe
studentstoorderthemaccordingtohownaturaltheyseemed.
Thetwodialoguesabovewereclassifiedasinterrogationsand
weredeemedtheleastnatural. Themostnaturaldialoguewas
analysedbytheclassanditwasfbundthatB'sresponseto:6Do
J0"〃"βα"γ'，，consistedofananswer〃"afact力伽anopinion
力加aquestion. Studentsweresubsequentlyencouragedatall
filture times togivemore infbrmation thanthequestion
requiredinthefbrmofafactoropinion,orboth,andtoaska
relatedquestionifnecessary.

GuidedStorytelling

Storytellingisbasictohumancommunication. Indeed, itcould
bearguedthatvirtuallyallcommunicationthatoccurscanbe
reducedtostorytening, evenwhentalkingabout the fi'ture.
KnowinghowtoidentifVkeyinfbrmationinanarrativeisthus
essentialtotheprocess,andthisiswherestoryteUingactivities
canbeofgreathelp. This thirdtechniqueevolvedfiFoman
observationthat thestudentswere， ingeneral，unabletotell
evenasimplestoryHuentlywithoutguidanceinthefbrmof
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keywordsi aseriesofpicturesalonewasnotenough. The
guidedstoryteningexercisesthattheauthorfbundintextbooks
laCkedoneessentialquality: theywerenotcommunicative.
Eveniftheexerciseshadbothpicturesandkeywords, the
speakingtaskwassetupinsuchawaythatStudentAwould
tell thewhole storytoStudentB, theproblembeingthat
StudentBdidn'tactuallyhavetolisten! Thesituationwas
virtuaUyrepeatedwhenitcametobeStudentB'sturntotellthe
storytoStudentA.

Inordertomakethetaskcommunicative, thesnentstu-
denthadtobeactive. Theauthor'ssolutionwastotransfbrm

thematerial intoa <ijigsawlistening'' activitya Thiswas
achievedbymanipulatingthemechanicsoftheexerciseinsuch
awaythat the snent student actuallyhadto /純β〃 tohiS
partner-becauseifhedidn'trealisewhenitwashis turnto
speak, the smoothflowofthenarrationwouldbe severely
compromised. Tonlustratethetechnique,wecanconsideran
exampleadaptedfromaweUknowntextbook4. Intheexample,
thestudentshavejustcompletedareadingtasktotest their
comprehensionofa short storyaboutJamesBond. The
originalexerciserequiredthestudents toretell thestoryfifom
memorywiththehelpofeightpicturestoremindthemofwhat
happened. Thistaskisfartoodi缶cult fbralmostaUJapanese
universitystudents, includingChuo students. Theauthor
adaptedthematerialas fbllows: eachstudenthadall eight
pictures; onStudentA's sheet,keywordprompts inEnglish
wereplacedunderpicturesl,3,5and7,whiletheremaining
pictureshadnokeywords; onStudentB'ssheet, theopposite
configurationwasused. StudentAnarratedtheodd-numbered
pictures,whilstStudentBnarratedtheremainder,eachstudent
alternatinginordertoadvancethenarrative. Afterthestu-
dentshadpractisedtellingthewholestorytwoorthreetimes,
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theyweregivenasecondsetofpictures,identiCaltothefirstset
exceptall theEnglishkeywordswerereplacedbypictures-or
lcons・ Thestudentsthenattemptedtotellthestoryusingonly
theirmemoriesandthepictures. Theaimoftheexercisewas
topractisebothfluencyandthepastsimpleandpastcontinu-
ous tensefbrmsandthiswasreHeCtedinthenatureofthe
keywords.

GMarkSVstem
'

It iswidelyopinedthatJapanesestudentsareunwillingtotake
risksandmakemistakeswhenplacedinagroupenvironment、
andthatJapan'ssociocentricityisresponsiblefbrthe::nailthat
cannotstandup'' syndrome.Whilesuchfbrthrightbehaviour
maynotbesodesirableinamorelecture-orientedsubject, the
natureofthe fieldofcommunicativeEnglishis such that
activityratherthanpassivityisgreatlyconducivetomastering
theskillsandknowledgethatarebeingtaught・ AtChuo, the
author taught fburclassesofgeneralEnglishtoabout l20
students.Thecumulativenumberoftimesstudentsraisedtheir
handsduringclass-thehandcount - fbrtheentirevearwas
exactlysix.TheGMarkSystemwag~anattempttoremedythis
sItuatlon.

GMarkPhilosophy:
AtthebeginningoftheaCademicyear, theauthorissuedthe
studentswithaClassroomlnfbrmationsheetthatincludedthe
fbllowinginstructions:
WhenastudentanswersadiHIcultquestioncorrectly、 theteacher~‘P

willgivehimaGMark(G=Good).WhenastudentspeaksEnglish
alotor tries tospeakEnglisha lot, duringclass exercises) the
teacherwnlgivehimaGMark.Whenastudentputshishandup
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oftenandtrieshardtoanswertheteacher'squestions， theteacher
maygivehimaGMark, eveniftheanswersarenotcorrect. Put
yourhandupoften! IfastudentgetsenoughGMarks (usually
about8),hewinhavenoexamattheendofthesemesterandwnl
beautomaticallygivenaGradeA. Thenamesofthosestudents
whodonothave todotheexamwnl bedecided inJulyand
December.

ThestudentswereinfbrmedthateachGMarkisworthbetween
5andl0%oftheirend-ofsemesterscoreandthateachGMark
awardedduringclasswouldbeaddedtotheirexamination
score. Someexampleswerethengiventoillustratehowthis
schemeworked. InordertorecordGMarks, theauthOrused
aseatingplanmarkedoutonanA4sheet. Belowthenameof
eachstudentwasasmallgridofl5rectanglesarrangedin3
columnsand5rows,eachrectanglecorrespondingtoaparticu-
lardayinthecurrent semester. Therectangleswereusedto
recordlateness,absenceandGMarks.AGMarkwasrecord-
edasacapital (cG'',ahalfGMarkasasmall-caps (Gg.EE ヲフ

GMarklnstructionalLanguage
TheteacherletitbeknowntothestudentsthataGMarkwas

onofferbyrefbrringtotheopportunityasaGgGCW"""'' For
responses thatdidn'tquitemeritafilllGMark, theauthor
wouldoHEr@cH"〃αGCW""".''Asanexample, iftheteacher

4 げ

isgoingthroughtheanswerstoanexercisewiththeclassand
thenextquestionisslightlydiffiCult, theteachermighttypiCally
say@(OKQJeS"0"3. G""". 4"0"e?'' Ifastudentisonly
abletogiveapartiallycorrectanswer, thentheteaChermight
awardhimhalfaGMark. Itwasimportanttotrytoensureas
wideadistributionofGMarksaspossible, inordertoencour-
ageallthestudentsandnotjustthebest. Thus, ifsixorseven
studentsraisedtheirhands, theteacherwouldsometimeswait
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anextracoupleofsecondstogivesomeoftheslowerstudents,
orstudentswithfbwornoGMarks, abetterchance. This
Strategyofwaitingbefbreselectingastudent toanswerwas
usedincreasinglyasthesemesterprogressed. Inordertomake
GMarksmoreaccessibletothepoorerorslowerstudents’many
ofthequestionstheauthoraskedwerenotataUdifficult,often

J

justarecapofwhat theclasshadpreviouslycovered. For
example: ifthechalkboardsays <GMihoisstudyingEnglish.'',
theteachermightask6:卯加j〃""iF #Mse"彫"“？G“α""."
AsafUrtherexampleofthelanguageusedtoexecutethe

scheme,supposethestudentsarelisteningtoeightspeakersand
thattheyhavetomatcheachspeakerwithadifferentpicture.
<teacherplaystape; speakernumberoneonly>
”“ん“ ○K．Whichpictureisspeakernumberone？G

Chance.

<sixstudentsraisetheirhands; teacherchoosesFumiko>
R"7z吠a Ithinkit'sPictureD.
”α的e流 Hmm・ Notquitebutclose・ Takafilmi？
T雛α/i"7zi.' I'mnotsurebutlthinkit'sPictureF.
T~@""" That'sright1 Speakerl,PictureF.

<teachermarksansweronBBtodemonstratetothestudents
the fbrmatoftheexercise; teachermarksGunderTaka-
fUmi'snameonregister>
"fzch" GMark. Good! Nowpleaselistentotheother

sevenspeakersandnumberthepictures. Listen
tothefirstspeakeragainandchecktheanswer.

<teacherplays tape fi､ombeginning, all thewaythrough,
twice; teachercheckstheremainingsevenanswerswiththe
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students inasimilarfashion>

GMarkApplications
Thesystemisunboundedinitsapplications. Theauthorwas
abletouseitinalmostanysituationwherelanguageproduction
onthepart ofthe studentwasdesirableandalmost anv
questiontheteacheraskedtheclasscarriedwithittheoffbrof

afUllorhalfGMark. Forextremelyeasyandtrivialquestions,
noGMarkswereofferedingeneralbecausetodosowould

typicallyresult inanunmanageabledelugeoftwentyormore
hands. Instead, the teacherwouldpre-empt anystudent-
initiatedresponsesbyselectingaspecificstudent. Inaddition,
thesystemwasusedasanadrenalineshottoincreasethetempo
andexcitementofgamesandwarmerssuchascommunicative
crosswords,dominoesorbingo. Othersituations inwhichG
Markswereawardedinclude:

・ whenastudentvolunteeredtodemonstrateadialogue
orcommunlcatlveactlvlty.

● whentheteacheraccidentallymadeamistakeanda
studentraisedhishandtopointthisout.

。 whenastudentdidn'tunderstandsomething,ordidn't
takesomethingtheteacherhadsaidfbrgranted, and
askedaninsightfUlquestion.

。 whenastudentscoredtenoutoftenonavocabularv
revisiondictationquiz.
ThecommonthreadofthesesituationsisthattheGMark

couldonlybeawardedifthestudentraisedhishand.

Discussion

Outofthefburtechniquespresented, theguidedstorytelling
andtheGMarksystemwerethemostsuccessfill.Thestudents
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wereabletonarrateastoryentirelyinEnglishtothepoint
whereonlyvisual iconographywasusedasaprompt. The
guidedstorytellingmayhaveheldspecialappealpartlybecause
ofitsvisualnature. AlthoughmoStstudentsdidnotproduCe
grammaticanyaccuratelanguage, theywereabletospeakwith
anuncharacteristicallyhighdegreeofHuency.
TheGMarksystemwasverywellreceivedbythestudents.

Theenthusiasmwithwhichmanystudentsraisedtheirhands
andthefactthatscoresofpositivecommentswerewrittenby
thestudentsontheirend-ofsemesterquestionnaires,bothserve
tounderscorethis statement. It thus seems that thevwere

~′

sufficientlymotivatedbytheprospectofnothavingtoattend
theirend-ofsemesterexam.Therewas)ofcourse,aproportion
ofstudentstowhomthegoalofbeingexam-fifeeseemedtoo
difficulttoachieve. Eventhesestudents-oratanyratemost
ofthem-appearedtobemotivatedsimplybythefactthatthey
couldatleast i77WmzjgtheirgradesbyaccumulatingGMarks.

Onedifficultylies indecidingwhatactuallymeritscredit
andwhatdoesn't. Experiencewnlallowtheteachertofinetune
thesysteminthisrespect.Theauthorfbelsitisveryimportant
thatthestudentsseetheteachermarkingtheGMarkontheA4
sheet. Thisprovidesvisualreinfbrcementthattheyaresurely
boostingtheirfinalgrade. Indeed, bothNelson4andMnls5
wentsofarastouseparticipationcardsinordertoprovidethis
importantfbedbackfbrthestudents. TheauthororiginaUyset
outtoawardGMarkstothosestudentswhotriedhardduring
pairworkactivities,but,duetosheernumbers,wasunableto
implementthisfairly. Perhapstheuseofparticipationcardsas
suggestedbyNelsonandMillsmightmake this aimmore
practical. Inanyevent, itisnotuncommon,especianyduring
thelatterhalfofeachsemester, tobeswampedbyadozen
students、eachvyingtocheckthattheteacherdidindeedmark

『‘
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downhisGMarkscorrectly,eachcountinghistotaltally,and
eachaimingfbrthemagicnumber8.

BytellingthestudentsthateachGMarkisworthbetween

5and10%ofthefinalgrade,theteachergainssomeflexibility
inhowgradingisactuallyimplemented. Becausetheauthor
onlyfails studentswithunsatisfactoryattendance, eventhe
worststudentwiUgetatleastaC-inhisend-ofLsemesterexam.

Inpractice, eachGMark boostsastudent'sgradebyone
notch(CtoC+,B-toBetc).SUpposefbrexample,thatthe
teacherdecidesHiroshishouldgetaB-fbrhisend-ofsemester

examperfbrmanceandsupposehehasthreeGMarks. Then,
hisfinalgradewnlbeanA-,whichisanAwhenroundedup.
6GMarkswouldalsotakeastudentfifomC-toA-.

Thefirst strategy, checkinganswers inEnglish,was less
successfill. The studentswereapt tobreakintoJapanese
becauseitwaseasierandmoretime-efficientfbrthemtodoso.

Theauthorfbundhimselfconstantlyremindingandprompting
thestudents totrytouseEnglish， Atanyrate、 theauthOr
hopesthatthispromptingatleasthelpedtoimpressuponthe
studentstheimportanceoftryingtospeakEnglishinorderto
learnthelanguage.
Thesecondstrategy,extendingaconversation,metwitha

somewhatmixeddegreeofsuccess. Itwas certainlyvery
successfillinimprovingthestudents'conversationstotheextent
thattheynotonlyrespondedwithananswerbutalsogavea
factoranopinion. However, fbrmost studentstheimprove-
mentwentnofUrther, fbrfewofthemcouldtakeasingletopic
that interestedthemandtalkabout it fbrmorethanacouple
ofminutes.
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Conclusion

TheGMarktechniqueprovidesaneffbctive,easilyimplement-
edandrelativelyquantitativemethodofassessment. Its
quantitativenatureseemstoappealtotheJapanesepredisposi-
tiontowardsnumerical symbolismandthestudentresponse
hasbeenverypositive. Ithasbeenrewardingtoobserve
inaCtivestudentsinSemesterlbecomemOreaCtiveinSemester

2. Perhapsthemostrewardingthingofall,however,istosee
somestudents reachthepointwheretheyraisetheirhands
regardlessofwhetheranyrewardisoffered.

Itwasalsorewardingtoseemoststudentscommunicate

relativelyfluently intheguidedstorytellingexercises, even
thoughtheactivitiesweremorecontrolledthantheauthor
wouldideallylike・ InfUture, theauthorwouldliketoexperi-
mentwithmorefi･ee-basedstoryteningexercisesafterhaving
giventhestudentsenoughexperiencedoingcontrolledstory-
teUingexerCises.
LessJapanesecouldbeencouragedwhenstudents are

checkingtheiranswersbyadoptingsornesortofpenaltysystem
fbrthosestudentswhospeaktoomuchJapanese.MiUs5used
aparticipationcardsystem,wherebyinactive studentswere
givenaredcardsignaUingthattheteacherhadnoticedtheir
inactivitv. Asimilarsvstemcouldbeusedinordertowarn

' ′

studentswhentheyarespeakingtoomuchJapanese.
Thestrategiesfbrextendingaconversationpossiblyneed

toplacemore stress onthe importanceofasking fUrther
questions. Tothisend, theauthorwouldliketoexperimentby
givingthe students specialpractice infbrmingandasking
questlons.
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